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ABSTRACT

Australia is currently one of the leading destination countries for International Students (IS), ranking third in popularity as a
study destination. There is sparse research into the experience of IS including the factors influencing their experience within the
Australian higher education system. This integrative review aims to synthesize knowledge on the IS’ experience in Australian
higher education, including the factors influencing their experience. The review included 15 qualitative studies, three quantitative
studies, three mixed methods studies and two literature reviews. IS perceived their study experience in Australia as challenging.
They reported English unproficiency, poor academic performance, lack of academic support, low-quality courses, and work-study
imbalance as factors that lead to insufficient learning engagement. IS reported difficulties in adjusting to the culture due to
language barrier, negative emotions, and stronger acculturation orientation toward their heritage culture. IS reported the difficulties
in establishing rapport with both domestic students, university teachers, and obstacles in building meaningful relationships
within the local community as factors hindering the development of rapport with these entities. Despite encountering the
challenges, IS have recognised the imperative of seeking avenues to foster connections with their fellow peers, their teachers,
and the broader Australian community. They noted that their proactive efforts to connect with others, participation in work
integrated learning, engagement in extracurricular activities, and prolonged residency in Australia were influential factors that
facilitated opportunities for connectedness. These findings emphasise the significance of fostering networks between international
students, domestic peers, university educators, and the Australian community. Such networks facilitate cultural understanding,
elevate academic achievements, and contribute to the holistic well-being of students. The findings offer valuable assistance in
equipping stakeholders and higher educational institutions with essential insights to effectively support IS and address their
needs comprehensively. These insights are significant for global education providers aiming to support IS and cultivate a positive
study environment. Further research should explore the experiences of international nursing, medical, and healthcare students,
considering their involvement with patients and the healthcare team in the Australian system, potentially influencing their
experience.
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1. INTRODUCTION
Australia currently stands as one of the foremost destinations
for International Students (IS), ranking as the third most
favoured international study country after the United States
and the United Kingdom.[1] Over the past two decades, the
influx of IS in Australia’s higher education sector has un-
dergone exponential growth, escalating from approximately
157,427 in 2001 to exceeding 445,925 students in 2019.[2]

Notably, the proportion of IS engaged in postgraduate studies
surged from 35% in 2001 to 46% in 2020.[2] In 2019, Aus-
tralia hosted 8.4% of the 6.1 million IS globally enrolled in
tertiary education. Regarding the national origins of IS study-
ing in Australian higher education institutions in 2020, China
maintained its status as the largest contributor at 33%, trailed
by India at 14%.[2] These students significantly bolster the
Australian economy, as evidenced by their contribution of
$37.6 billion in 2019, supporting nearly 260,000 jobs.[2, 3]

Additionally, expenditures from friends and relatives visiting
IS amounted to $369 million for the economy in 2018.[4]

The decision of IS to select Australia as their educational des-
tination is attributed to several factors including the global
recognition and esteem for Australian degrees and qualifica-
tions, employment prospects, the secure and multicultural
environment in Australia[5] and the potential for immigration
upon completion of studies.[6] Regular surveys conducted
by the Australian Government to assess IS satisfaction lev-
els with higher education experiences consistently reveal
approximately 90% reporting high satisfaction rates,[7–10]

indicating considerable success. However, Arkoudis et al.
(2019) contend that such surveys may not always accurately
reflect the reality of students’ experiences. While IS may
express overall satisfaction in surveys, deeper scrutiny via in-
terviews reveals issues such as social integration challenges
and a sense of detachment.[11]

Previous literature underscores challenges encountered by IS
studying in Australia which may impede their experiences
in study in the Australian Higher education. Challenges
include adapting to new cultures, overcoming language bar-
riers, experiencing homesickness, and facing financial con-
straints.[12] Moreover, other challenges among international
university students are reported regarding their learning en-
gagement, encompassing interactions within and outside
classrooms, as well as their sense of institutional belong-
ing, compared to other aspects of their academic journey.[13]

Recent data highlights a significant decline in satisfaction
with the learning experience for both international and do-
mestic students,[13] likely exacerbated by the COVID-19
pandemic. Post-pandemic, the promotion of international
student engagement encounters challenges, notably with the
surge in blended and online program delivery, a transforma-
tion influenced by the pandemic, leading to a hybridisation

of international student education. Challenges such as dimin-
ished socialisation opportunities and reduced face-to-face in-
teraction contribute to feelings of isolation.[14] Consequently,
universities must establish specialised initiatives to ensure
authentic avenues for student engagement and connection,
thereby enhancing their overall experience.

To broaden the scope of research in the field of international
Higher education student experiences, it is imperative to ex-
plore the factors impact IS study experience in Australia.
Most existing studies have primarily focused on exploring
the experiences of IS studying abroad, revealing that com-
munication difficulties, cultural disparities, and unfamiliarity
with new social and educational environments are commonly
cited issues affecting their study experiences.[15] The asso-
ciation between language and culture, and the importance
of effective verbal, face-to-face, and written communica-
tion significantly impact IS’ academic performance and their
satisfaction with the education they receive.[16, 17] These
studies have related IS experiences predominantly to En-
glish language proficiency as the main factor influencing
their experience[18, 19] given that most IS originate from non-
English-speaking countries such as China, India, and the
Philippines. However, it is essential to explore and identify
other factors that impact IS experiences. Such knowledge
will provide stakeholders and educational bodies with neces-
sary insights to offer adequate support to IS and effectively
meet their needs. This integrative review aims to synthesize
existing knowledge on the experiences of IS in Australian
higher education, including the factors influencing these ex-
periences.

2. METHODS
2.1 Search strategy
The literature review was conducted using a five-stage ap-
proach: problem identification, literature search, data eval-
uation, data analysis, and presentation.[20] This approach
has been used extensively to enhance the rigor of the review
process in many published integrative reviews.[21]

An extensive literature search was conducted, including qual-
itative and quantitative primary and secondary studies. The
databases searched included EBSCO, CINAHL, Scopus,
PsycINFO, Social work abstract, Cochrane library, Web of
Science, PubMed and Google Scholar, using the identified
keywords "international student*”, " experience,", "percep-
tion “, “higher education”, “influential factor*” and “Aus-
tralia*”. Table 1 presents the critical search terms and ex-
panded terms. The search used all the key words and index
terms across all databases. During the search process, consid-
eration was given to the diverse terminology used, synonyms,
and the spelling of key words. A manual search was also
conducted.Published by Sciedu Press 11
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Table 1. Critical search terms and the expanded terms
 

 

The searched term The expanded terms 

“international student*” “foreign students”, “ overseas students” and “exchange students” 

“experience*” “experiencing” and “experienced 

“percepti*”  “perception” and “perspective” 

“higher education” “university”, “postgraduate”, “undergraduate” and “postsecondary” 

“influential factor*” ““influential factors”, “significant determinant”, and "key contributor" 

“Australia*” “Australia” and “Australian” 

 

2.2 Selection criteria
2.2.1 Inclusion criteria
This review included studies focused on IS, postgraduate
and undergraduate, studying for a higher degree in Australia.
Studies exploring educators’ and academics’ perspectives on
IS’ experience in studying for their higher degree in Australia
were also included. The search included articles published
in English from the year 2012 onward. The year 2012 was
selected as the cutoff point in this literature because, ac-
cording to the Australian government and Department of
Immigration and Boarder Protection report (2014), there
was an increase in the number of student visas granted to
international students from 2012 onwards.[22]

2.2.2 Exclusion criteria

This review excluded literature published in languages other
than English or studies focused on limited sub-groups of stu-
dents (i.e. students with mental and/or physical disabilities).
Book chapters also excluded.

The initial search identified 1,208 titles. Another seven arti-
cles from references and citations that were seemingly rel-
evant were retrieved and assessed. Duplicated entries were
excluded, leaving 744 titles. The title, abstract and whole
text was assessed by the first researcher EA based on the
inclusion and exclusion criteria. A total of 719 articles were
removed, with 25 articles remaining (see Figure 1).

Figure 1. Search procedure and outcome

2.3 Data evaluation
The 25 articles were appraised for quality using the Joanna
Briggs Institute (JBI) Assessment and Review Instruments[23]

by EA. After the appraisal, two studies, one literature review
and one qualitative study were excluded because of unclear
methodology. Finally, 23 studies were included in this re-

view; 15 qualitative studies, three quantitative studies, three
mixed methods studies and two literature reviews.

2.4 Data analysis
Data (author, year published, study design, method, sam-
pling approach, subjects’ country of origin and program of
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study, and the key findings for each study) were extracted
from the included studies into a summary table by EA and
SC, and notes were compared. If a discrepancy was noted, it
was discussed by all researchers to obtain consensus. Once
completed, a summary table of the findings was generated
(see the Appendix).

The synthesized findings involve analysing and integrating
the quantitative and qualitative data extracted from the in-
cluded studies. In the analysis process, the researchers con-
ducted a thorough examination of the extracted data to iden-
tify key ideas, concepts, and patterns. These were assigned
concise and descriptive codes that captured the essence of the
information. Next, they compared and contrasted the coded
data to uncover similarities, differences, and relationships
between codes. The researchers specifically searched for re-
curring patterns or themes emerging from the coded data. By
grouping similar codes together, they formed broader themes
that encapsulated these patterns. The following themes were
generated from the data which describe IS’ experience in
Australian higher education, including factors influencing
their experience: Insufficient learning engagement vs. the
influencing factors, Difficulty in cultural adjustment vs. the
influencing factors, Difficulty in establishing rapport vs. the
influencing factors, Finding opportunities for connectedness
vs. the influencing factors. The first researcher referred back
to the primary source to verify context and clarify the themes.
A master list was generated, and the final placement of each
theme was determined collectively. The researchers then syn-
thesized each theme’s essential elements and conclusions.

3. FINDINGS
3.1 Data presentation
Insufficient learning engagement vs. the influencing fac-
tors
Learning engagement is defined as students’ involvement
with activities and conditions likely to generate high-quality
learning.[24] The National Survey of Student Engagement
(NSSE) (2013) found that engaged students are more likely
to persist in their studies, complete their degrees, and report
higher levels of academic and personal growth.[25] In the
current review, IS reported insufficient learning engagement
and regarded that to English unproficiency, poor academic
performance, lack of academic support, low-quality courses,
and work-study imbalance.

IS experienced difficulties in speaking English which im-
pacted their capacity to communicate with their teachers,
tutors, and classmates,[26–28] hindered their ability to inter-
act with their teachers during class, ask questions and ex-
press their needs[29] and negatively influence other academic-
related matters such as studying and preparing for assess-

ments.[16, 17] IS spent many more hours in studying when
compared to domestic students because of poor English
skills.[6] In Steinmetz & Mussi ’s (2012) study, postgrad-
uate IS reported that engagement in academic work within
the university environment is an essential component of their
educational experience. However, language limitation was a
roadblock to academic achievement.[30]

According to Arkoudis et al. (2019) and Bianchi (2013), the
challenges encountered by IS in their educational engage-
ment extend beyond mere English proficiency.[11, 27] While
language proficiency certainly constitutes a significant issue,
additional factors contribute to the complexities of learn-
ing engagement for IS. Phakiti, Hirsh & Woodrow (2013)
in their study among IS enrolled in the Foundation Studies
Programme found that IS’s personal factors such as moti-
vation, self-efficacy, personal values and self-regulation are
also significant factors in student learning engagement and
subsequently their academic success.[31] Other IS study-
ing business and engineering perceived some of their teach-
ing academics as underprepared, lacking subject knowledge
or teaching experience, which they believed contributes to
poor learning engagement. Wong, Cooper, and Dellaportas’
(2015) study found that international accounting students
felt that some of their highly qualified university teachers
were not trained in effective teaching methods, resulting in
inadequate responses to student queries and unclear explana-
tions of subject matter.[32] Similarly, Le and McKay (2018)
observed instances where university teachers failed to de-
liver or explain subject matter clearly, leading to decreased
engagement by students.[16] University teachers who were
unapproachable, unsupportive, unresponsive to emails, or
failed to address students’ inquiries were identified as a pri-
mary contributor to low levels of student engagement.[17, 27]

While teaching staff in Australia typically made themselves
available to students during scheduled consultation times,
some students found this approach to be inconvenient and
excessively formal.[32] The mismatch in expectations and
presence of a hierarchy among academics was seen as a factor
to contribute to this tension.[33] IS perceived their instructors
in their home countries to be more approachable and commit-
ted as they allow students to approach them whenever they
like and by any mean e.g approaching their offices without
appointment[32] and appreciated the supportive encouraging
teaching staff.[29] In contrast, Doctorate students in Son’s
& Park’s (2014) study reported that Australian supervisors
were seen to be supportive, and approachable which facil-
itates their engagement.[29] The pivotal role of university
teachers in supporting international students is considered
paramount.[33]

Published by Sciedu Press 13
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IS expressed dissatisfaction with courses that had unclear
outlines, low-quality materials, or inappropriate evaluations,
which resulted in poor student engagement.[27, 34] On the
other hand, they reported high levels of learning engage-
ment when their study program and coursework were well-
structured in terms of outline, teaching materials, and sup-
plementary information. They particularly valued the con-
sistency of information across different courses within a
program without repetition in the teaching material.[27, 29]

IS valued the liveability of their campus during their studies
and appreciated that as a factor impact their study experience.
They sought high-quality facilities, such as well-maintained
buildings, classrooms, well-stocked libraries, advanced com-
puter labs, a gym, and an appealing campus with shops when
choosing an academic institution. These amenities enabled
them to remain on campus throughout the day, contributing
to their learning engagement and involvement in campus
life.[27]

According to Arkoudis et al. (2019), work-study imbal-
ance is a significant concern for IS studying in Australia,
negatively impacting their learning engagement and over-
all experience.[11] Some students rely on financial support
from their family, friends, or partner in their home country,
leading to feelings of guilt for being a burden on their loved
ones.[35] Meanwhile, others are forced to work to make ends
meet. These students often report that their wages are inade-
quate, necessitating the need to work multiple jobs to sustain
themselves.[36] This can result in exhaustion, stress, and ulti-
mately, withdrawal from their academic programs, adversely
affecting their academic engagement and performance.[36]

Therefore, the Australian education system should consider
the importance of helping IS balance their work, study, and
personal commitments.[37]

Difficulty in cultural adjustment vs. the influencing fac-
tors
Acculturation can be described as the dynamic process of
adapting and adjusting to a new culture, encompassing di-
verse experiences of cultural acquisition, preservation, and
integration.[38] IS enrolled in Australian universities have
reported facing difficulties while adapting to the Australian
culture[39, 40] and they regarded this to language barrier, neg-
ative emotions, and stronger acculturation orientation toward
their heritage culture.

IS in Australia have reported experiencing difficulties due
to a language barrier, which has impacted adjustment to
Australian culture.[26–28] Studies found that IS lacked confi-
dence in speaking English in different spheres of interaction,
such as interactions with members of the broader commu-
nity in which they live.[41] As they lacked the confidence

in speaking English, they tended to choose their peers and
the broader community in the area where they lived with
people from the same cultural and language background and
avoid cultural adjustment to the Australian community.[11, 42]

They also expressed feeling isolated in class, apprehensive
while communicating with other students as they unsure of
their intercultural skills.[26, 43] Thus, they chose to keep to
themselves as they were uncomfortable speaking English
in public, resulting in a sense of isolation.[39, 40] These neg-
ative emotions and experiences of IS were not adequately
recognised nor addressed by educational institutions.

The negative emotions the IS experienced were also reported
as a factor hinder their cultural adjustment to the Australian
community. Son & Park’s (2014) qualitative study found
that leaving their families and children back home to study
abroad was a significant emotional challenge faced by IS.[29]

They felt guilty for choosing to study overseas, which neg-
atively affected their mental well-being, subsequently their
culture engagement. McCrohon & Nyland (2018) reported
IS also experienced stress regarding employment and perma-
nent residency in Australia, leading to social isolation and
difficulties in adjusting to the Australian culture.[44]

In their mixed methods study among international busi-
ness students in Australia, Pekerti and colleagues (2020)
described how IS who reported that IS with a stronger accul-
turation orientation toward their heritage culture are likely
to perceive Australians as prejudiced towards IS, perceive
negative stereotypes, perceive discrimination, and have dif-
ficulties making friends with Australians. These students
tend to spend more time with co-nationals, and perceive
themselves as not fitting into Australian society, including
university, which leads to more difficulty adapting to the
Australian culture. However, IS with a stronger orientation
toward acculturation to the Australian culture, along with
spending more time with local hosts and feeling a sense of be-
longing within the Australian community, exhibited greater
openness to acculturating to Australia. Consequently, these
students demonstrated better adaptation to Australian life
and reported higher levels of wellbeing compared to IS who
lacked these factors.[45]

Difficulty in establishing rapport vs. the influencing fac-
tors
Research indicates that IS experienced absence of harmo-
nious interaction with their fellow domestic students, uni-
versity teachers, and local people in the community. This
suggests that there is a failure to establish a positive con-
nection or understanding, leading to a lack of mutual trust,
respect, or comfort in communication and interaction. In
the current review, IS experienced encountered difficulties
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in establishing rapport with both domestic students, univer-
sity teachers, and locals in the Australian community. They
reported challenges in interactions between domestic and
international students, difficulties in forming connections
with teachers, and obstacles in building meaningful relation-
ships within the local community as factors hindering the
development of rapport with these entities.

Instances of Difficulty in establishing rapport often arise
from domestic students’ failure to include or invite IS to
social gatherings or events at their homes.[27] This behaviour
extends to scenarios in which domestic classmates show dis-
interest or boredom towards the opinions of international
students, especially if the international students have pro-
ficiency issues in English. This lack of interest negatively
affects their self-esteem and confidence.[27, 34] IS complained
that the majority of their domestic peers were unwilling to
participate in group work with them and showed reluctance
to socialise with IS.[11, 29]

In Haugh’s (2015) qualitative study, IS reported lack of rap-
port with their teachers and administrative staff. The adverse
responses, including "judgmental looks," from their teach-
ers when they faced challenges in completing assessments
primarily due to their limited English proficiency, created an
unwelcoming atmosphere. This made it difficult for other IS
to establish a good rapport with their teachers and to seek
additional assistance. Other IS from the same study reported
difficulties in establishing a positive connection with admin-
istrative staff at the International Office. They cited receiving
inadequate attention despite waiting for extended periods to
receive assistance. This lack of positive connection and rap-
port led the IS to perceive themselves as undervalued based
on their status as international students.[41]

In Yates’s (2013) qualitative study, international students
expressed disillusionment due to the challenges they faced
in establishing meaningful connections consequently rap-
port with local individuals in the community.[42] IS reported
receiving verbal and physical signs of discrimination from
local people, which made them hesitant to form connections
with community members to avoid further incidents. They
perceived such behaviour as being directed towards them
because of their racial background.[27] These experiences
underscored the sense of powerlessness that international stu-
dents found themselves in when they encountered behaviours
that negatively affected their connections with people in the
community.

Finding opportunities for connectedness vs. the influenc-
ing factors
Despite encountering the challenges, IS have recognised the
imperative of seeking avenues to foster connections with

their fellow peers, their teachers, and the broader Australian
community. They noted that their proactive efforts to con-
nect with others, participation in work-integrated learning,
engagement in extracurricular activities, and prolonged res-
idency in Australia were influential factors that facilitated
opportunities for connectedness. This underscores the sig-
nificance IS place on establishing meaningful relationships
with these parties, demonstrating a proactive inclination and
enthusiasm towards engagement.

IS sought these opportunities in several ways within the uni-
versity context and outside of their university experience.[40]

International students found it challenging to comprehend
the apparent lack of interest from domestic students, yet they
remained eager to establish connections with their domestic
classmates.[43] For instances, the Chinese and Vietnamese
students in Le & McKay’s (2018) study and Singaporean stu-
dents in Macionis, Walters & Kwok’s (2019) study adopted
the proactive approach to communicate and connect with
domestic students by starting the conversation.[16, 34] IS ex-
pressed the importance of creating connections with their
domestic classmates and staff as they can learn more about
the local culture and customs, which can help them adjust to
their new environment and build networking. They can also
share their own culture and customs with domestic students,
promoting mutual understanding and appreciation.[28, 45]

IS reported well-documented benefits from participating
in work integrated learning related to their programs. In
Mitchell, Del Fabbro & Shaw’s (2017) study and Jackson’s
(2017) research, it was found that IS experienced numerous
benefits from participating in work integrated learning pro-
grams related to their courses. Nursing, business, and IT
students from various countries appreciated attending clini-
cal placements during their studies, which they felt improved
their technical skills and knowledge, communication skills
(both verbal and written), confidence, and professional net-
works and connections.[37, 40] Additionally, some IS found
connections with the Australian community by residing in
large cities and practicing the language with locals.[29] Fur-
thermore, Yates & Wahid (2013) found that these students
sought to engage in extracurricular activities such as sports
and clubs to improve their language skills and find employ-
ment opportunities outside of university.[42]

A study found IS felt more connected to the community if
they stayed in Australia longer as they had more opportuni-
ties to meet and foster strong connections with Australian
friends. This could help them to understand better the dif-
ferent cultural issues, allowing them to better adapt to and
accept the Australian culture both in and out of the class-
room.[34] IS who were proactive in looking for opportunities
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to be exposed to local people (students, staff, and people
in the community), learned and appreciated different cul-
tures and languages were more likely to develop intercultural
competencies.[28, 45]

4. DISCUSSION
The aim of this integrative review was to synthesize the
knowledge on the international student’s experience in
Australian higher education, including factors influencing
their experience. The synthesized findings indicate that IS
encounter obstacles in fostering learning engagement at-
tributable to various factors. These impediments include
encountering underprepared and less proficient academic
staff, inadequately prepared course materials, and language
barriers, all of which act as deterrents to their learning en-
gagement. Moreover, the management of extracurricular
tensions, such as achieving a balance between study and
work commitments, maintaining familial relationships, and
coping with financial burdens, further complicates their over-
all educational experience.

The findings of this review elucidated that IS experienced
subpar interaction with their teachers, domestic students, and
the whole community thereby impeding their ability to estab-
lish rapport with these entities, which negatively impacted
their study experience in the Australian universities. This
phenomenon may stem from a deficiency in cultural aware-
ness among teachers, university staff, and domestic students,
hampering effective communication with IS. Several stud-
ies assessing the cultural sensitivity of university educators
revealed a notable dearth of such awareness among those
teaching IS.[46] Educational institutions, university teachers,
domestic students should devise strategies to effectively ad-
dress this issue in order to foster a safe and supportive learn-
ing environment. It is imperative that university teachers
and domestic students receive ongoing cultural awareness
training. University senior management must ensure that
staff undergo appropriate training to enhance their cultural
competence. Engaging in collaborative projects that involve
both domestic and international students to foster language
skills and cross-cultural awareness is highly recommended.
Such collaborative endeavours can not only help students
from different countries enhance their expertise in their re-
spective fields of study but also facilitate the development of
cross-cultural awareness.[47]

Building networks and rapport between IS and university
teachers is valuable for improving students’ academic per-
formance, increasing cultural awareness, improving wellbe-
ing, and enhancing their study experience.[48] Opportunities
provided by the Australian universities to engage IS with
academic staff and domestic students would be beneficial

to foster the connections between all parties and enhance
student sense of belonging to the faculty, build rapport, and
decrease feelings of discrimination among IS. Examples
of inclusive strategies include establishing students’ groups
formed around a shared topic of interest open to all academic
staff and university students, organising monthly morning tea
days to share knowledge, providing academic assistance, lan-
guage support, and monitoring student wellbeing. This inclu-
sive approach contributes to a more inclusive and welcoming
environment for IS, fostering a sense of belonging.[49]

Augmenting language proficiency among IS within host
universities is essential for their academic advancement
and holistic integration into the educational environment.
Particularly in the aftermath of the COVID-19 pandemic,
characterised by a shift towards hybrid learning modalities,
the adoption of Technology-Enhanced Language Learning
(TELL) emerges as a promising strategy to bolster IS’ linguis-
tic capabilities, thereby enriching their educational experi-
ence.[50] TELL encompasses the integration of technological
tools into language learning endeavours, leveraging online
platforms, mobile applications, and language learning soft-
ware to provide interactive language exercises, self-directed
study materials, and opportunities for language practice tai-
lored to the needs of IS.[50] These methodologies, when
complemented by sustained support mechanisms, cultivate
an inclusive milieu conducive to language acquisition, con-
sequently enhancing the academic proficiency and overall
success of IS within host universities.

In this review, 21 studies related to IS’ perspectives. Only
one study explored the university teachers’ perspectives. Uni-
versity staff may have unique perspectives on the experience
of IS and the factors influencing their experience in the study
in Australia. Future studies should address this gap. Fur-
thermore, only three quantitative studies were included in
this review due to limited availability. Additional quanti-
tative studies are needed to comprehensively address this
phenomenon.

In the current review, 15 studies explored the perspective
of Business, Accounting, and Marketing students, whereas
four studies did not mention the study program of the sub-
jects. Only three studies explored the experience of Nursing
students in Australian higher education. Nursing and health-
care students might have a different experience than other
students as they are required to attend clinical practicum, in-
cluding working with patients and the healthcare team in the
Australian healthcare system as part of their study.[40] This
is expected to impact their whole experience in studying in
Australia. It is recommended that future research investigate
the experience and needs of international nursing, medical
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and healthcare students.

Limitations
IS were examined as one category. However, IS are not a
homogeneous group. Further, all reviewed studies were con-
ducted in Australia. Each country has its own culture and
education system policies. This will affect the generalizabil-
ity of the review results to other countries or educational
settings.

5. CONCLUSION
This integrative review synthesized the literature on IS ex-
periences in Australian higher education, including factors
influencing their experience. Such knowledge is essential to
encourage educational institutions to implement supportive
interventions to improve IS experience in Australian higher
education. The implications of these findings suggest merit
in implementing interventions to support IS, engaging in
professional training to enhance cultural competence for uni-
versity staff, and adopting new policies or improving the
existing policies for IS studying in Australian universities.
Given that cultural awareness is a continuous process, the
necessity for cultural awareness initiatives and workshops
in Australian universities remains. Future studies could in-
clude reports from university staff’ and domestic students’
perspectives.
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